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Alternative Adult Learning Plan

Goals

1.
Review orientation and enrollment materials.

2.
Determine if other educational or disability-related records are important in working with the participants.

3.
Review assessment results.

4.
Identify instructional plan for participants.

Intended Outcomes 

Adult learners will:

1.
Update the Learner Progress Record.
2.
Complete an Adult Learning Plan.

3.
Complete a Learner Agreement.

4.
Determine schedules for participation.

5.
Complete any needed release of information forms.
Introduction


The activities of the Prescription Component are likely to be the first activities that persons new to adult education services would expect to experience.  Activities include reviewing goals, developing an instructional plan, and setting a schedule.  In the brief time available, the instructor and the participant synthesize the information that has been collected during enrollment and assessment and develop a plan to help the participant reach agreed upon goals. 

Very important to this component is the interaction between participants and instructors.  Each participant and instructor must match the individual participant’s goals to the program’s services.  Those goals may be broad (e.g., I want to get a job), or specific (e.g., I want to get my GED), and sometimes they may be unrealistic.  Together, the instructor and participant decide on a plan of action for accomplishing realistic goals. 

The available instructional options include individualized and self-directed activities, learning strategies, topic classes, and content classes.  Goals and instructional options should be carefully matched based on participants’ learning needs and the intended goals.  A proposed timeline for accomplishing goals, including periodic progress reviews, should be established when selecting instructional options. 

In considering the instructional options, a number of variables should be taken into account.  These variables include:

A)  Learner goals

B)  Preferences for learning

C)
Roadblocks to learning

D)
Aptitudes

E)
Ability to understand instructions

F)
Skill levels

G)
Opportunities to learn

H)
Amount of time to commit to learning

These variables interact with one another in a way that the effect (either positive or negative) is greater than the sum of the individual parts. 

The quality of adult education programs varies.  To improve the services for adult learners, Indicators of Program Quality were developed.   (For a complete listing of these Indicators, consult the appendix of the Introduction Section, pp. 45-50.)  For this component these Indicators are relevant: 

1.
The program serves participants with documented disabilities. (Measure 1.3)

2.
The number of participant outcomes is directly proportionate to the number of participants. (Measure 3.2)

Component Materials

Consumables

Adult Learning Plan


Participants’ Enrollment Form (completed at 
the Orientation session)


Participants’ assessment protocols (completed at Assessment)


Consent to Release Learner Records


Participant Work Folder


Instructional Schedule


Goal Setting


Learning Preferences Worksheet


Learner Agreement


Learner Progress Record

Roadblocks to Success

Nonconsumables

Resource Sheet:  Differences in Instructional Approaches


Policy page


Learning Strategies Taught at the Center (available in Appendix A of the Instruction Component)
Staff Preparation

1.
Have the participant materials available for the meeting. 

2.
Consider if a release of information form is likely to be needed.

3.
Consider if a referral to another agency is worth exploring with the participant. 

4.
Review the procedural steps below.

5.
Record the participant’s placement test scores and other relevant scores on the Adult Learning Plan.

One program’s experience
The prescription meeting is a crucial time for bonding between the staff member and the adult learner.  Every effort should be made to put the adult learner at ease.  Coffee, tea, or cola (depending on your budget) could be served at this time to make it appear less “school-like.”  The adult learner is given the opportunity to ask questions, make comments, or get any needed encouragement.  

At this time, the instructor and student should explore the learner’s possible eligibility for any special accommodations, which should be incorporated from the start.  If the instructor reasonably believes a disability may be present but the learner has not so indicated, the instructor should remind the student of his or her right to disclose a disability and the consequences of doing so.  If the student is uncertain about having a disability, follow by suggesting the possibility of exploring a potential disability through further screening.  If necessary, the instructor should work closely with the learner to fill out the required forms to be submitted to the State Department of Education to explore this possibility.
Time Requirements

Prescription activities are completed during a scheduled appointment.  (The appointment is made at the conclusion of the Assessment Component activities).  Fifteen minutes is considered the minimum amount of time for this meeting.  A brisk pace is necessary to complete the materials and adequately prepare the learner for the Instructional Component’s activities.  Some of the Adult Learning Plan may need to be completed in advance of the meeting, to stay within the time limits. 

Procedures

1.
Welcome
This meeting may be the first one-on-one contact for participants.  Thus, the staff member should start it with a congratulatory, positive comment about completing the pre-enrollment, orientation and assessment activities.
Congratulations on completing your assessments the other day.  In the next fifteen minutes, we can put together a plan that will match your goals and hopefully your timeline.  Let’s begin by reviewing the information that you completed and use that to help us write your Adult Learning Plan. 
2.
Verify the Enrollment Form
The critical feature of this step is verifying that the Enrollment Form is complete and accurate.  A staff member of the ALC must complete this step with the applicant. 
Let’s review your Enrollment Form and be certain that it is complete.  Do you have any questions about the information requested?
Be certain that the form is completed.  Check whether the participant indicates any disability information. Verify the following with the participant:  age, spelling of the applicant’s name, address, phone number (if available), and state residency. State residency is important for most programs.

Particularly important is your review of the Participant Description section on the Enrollment Form and the Instructional and Assessment Accommodations sections on the Adult Learning Plan, which was completed at orientation.  They will be useful in determining the participant’s need for:

(a) further screening for disabilities, 

(b) instructional accommodations, 

(c) documentation of disabilities,

(d) release of related records.

While the rights and responsibilities of individuals with disabilities should be reviewed with all new participants, it is particularly important to review them with individuals who appear likely to have a disability. 

The Consent to Release Learner Records form will help you obtain participants’ educational and psycho-educational evaluations.  The evaluation results are important in obtaining accommodations or making referrals to SRS, vocational rehabilitation, or mental health agencies.  This information can be used to help overcome barriers to success. 

The Consent to Release Learner Records form is also necessary for you to be able to release information to an agency, employer, or anyone else designated by participants. 

At this point I will explain a service that is available and can be very helpful to you.  I have forms that will help us obtain any school records or testing results that you might have from other schools or agencies such as Vocational Rehabilitation (VR or Voc Rehab) or Social Rehabilitation Services (SRS). 

If you were in special education in school, it is likely that someone has a record of your classes and testing.  Those results will be very helpful for us to have as we work with you.

Examples of records you might find useful for us to see include an Individualized Education Plan (IEP) or Individualized Transition Plan (ITP), intelligence test scores, or academic test scores, and any statements regarding your educational disability status.

Other records you may choose to share or not to share with us include health and family history records or disciplinary files. 

You can also use this release of information form to allow us to send your test scores to anyone you want us to send them to, such as a caseworker, a counselor, an employer, or another educational program. 
The planning for the participant’s instruction should continue during this conference even if a disability is identified.  If time is too limited for this conference, another conference could be scheduled to go into greater detail about the following: 

(a) further screening for disabilities, 

(b) instructional accommodations, 

(c) documentation of disabilities, 

(d) release of related records.

Gather any necessary information at this time to obtain the needed test results or disability documentation. 


Once a participant’s disabilities have been documented, the center is obligated to provide needed accommodations.  All information regarding a disability must be kept confidential.  The prevailing legal opinion is that if a disability is suspected, the individual should be informed about legal rights that may influence program participation.
3.
Introduce the Adult Learning Plan


Introduce the Adult Learning Plan (ALP) and the Learner Agreement form to the participant.  Have these two forms available to show the participant.  As you progress through the ALP, you can check off each of its six areas.

What we did...
The ALP we used is based on research into the foundations of learner success.  Each area of the ALP can be thought of as a variable influencing success.  Together with the Instructional Schedule, the ALP is used to indicate a course of action for helping participants achieve their goals at the program.  The plan highlights the major information that goes into developing an instructional plan.

Other adult learning centers have taken a different approach to the ALP.  Their learning plan resembles a traditional Individualized Education (or Transition) Plan.  An example of such a plan can be found in Appendix A of this component. 

4.
Review Goals

One of the orientation activities was goal setting.  Have the Goal Setting Worksheet available so that you can review it with participants.
First, let’s see what services are of interest in 
Part 1.  Review the option(s) selected in Part 1.

In Part 2 you identified goals that are important to you.  Which of these areas for a long-term goal do you want to concentrate on completing:  GED or employment, self-awareness, understanding others, or improving your health?  (Discuss the different goals to be certain that participants understand the choices.) 


What did you indicate as your career goals?

Review and check that you and the participant see a clear connection between the activities associated with the three parts of the Goal Setting worksheet.  In your comments, be sure to mention that other participants from the program have had similar goals and that goals are important for planning our day as well as our future.
You are not the first person at the center to have goals in the area of (goal).  You will meet others who are already working on some of the same things.  These are goals that we should be able to work toward together.  An important thing to keep in mind is that working on (goal) will be useful to you in your daily routine as well as in future work.

5.
Review Learning Preferences
Review the participant’s learning preferences on the worksheet completed during orientation. 
Let’s look at your Learning Preferences Worksheet.  A little later we will decide which of our services will be best for you; that decision will be based in part on your learning preferences.  Which of these items that you have checked seem most important to you?

Also discuss other influences that are important to consider.  For example, participants might talk about how they like to focus on a single topic at a time and spend a great deal of time learning about it.  In that case, topic classes or content classes may not be as desirable for a participant as self-study.  On the other hand, self-study places a great emphasis on having the learner direct the activities and thus may not be practical for some learners.
6.
Identify Learning Abilities

The orientation activities and assessment results yield information about skill levels.  What’s lacking is a quick inquiry into those abilities that participants believe are important to their learning success.  Ask participants which of their abilities or aptitudes help them to learn.  This question may elicit negative influences (e.g., “I’ve never done well in math” or “Words on a page always seem to get jumbled as I read them”).  

You may also elicit information about accommodations or further assessments that might be needed for persons with disabilities or suspected disabilities. 
In the orientation session we discussed learning preferences.  Let’s shift that perspective a little and discuss the special abilities that you have that help your learning.  What are the abilities that you have that are important for helping you learn?
Ask about abilities in such areas as: 

Verbal
Ability to express oneself.  Can speak or write clearly.  Can

 read well to understand written directions. 




Do you feel that you express yourself well enough to say

what you mean and so that others understand you?
umerical
Can recognize patterns.  Can work with spatial  



relationships.  Completes math computations. 






In what circumstances do you find it easy to do arithmetic?

Visual
Can identify details of pictured or graphed materials.  Has a vision of what something might look like if described. 


Do you find clues in pictures or diagrams that help you solve problems like assembling something at home?


Coordination
Can work well with hands and body.  Can draw, paint, and form letters well.  Oriented towards physical activities. 


Do you think you have some artistic skills such as drawing, dancing, or building things?  Can you take things apart or put them back together?


Social relations
Works well with others. 



Do you enjoy working with other people?  What work do you prefer doing on your own?

Memory
Has a good ability to recall information.  Can keep track of details. 


Are you good at remembering information?

Attention
Ability to focus on a task or material.  Can ignore distractions. 



Do you find it easy to focus your attention on your work?

Perseverance
Directed towards completing work.  Considers completing work to be important. 


Is completing tasks important to you?

Independence
Works well independently.  Can initiate, persevere, and complete tasks.  Not highly dependent on social reinforcement. 


Do you see yourself as the kind of person who completes work on your own?

In this quick review, inquire if any particular area (a) is a strength or weakness that might help you interpret the assessment results, (b) provides rapid success for building confidence, or (c) is particularly difficult. 

Record any special abilities or disabilities that have functional implications for instruction or the participant’s ability to respond to instruction. 
7.
Review Roadblocks to Participation

Participants frequently encounter a number of difficulties in reaching their goals.  On a daily basis one encounters minor inconveniences.  If, for example, the burdens to reach the center are major (e.g., lack of child care or unreliable transportation), those roadblocks may mean that participants never get a good opportunity to get started.  Thus, they may have a small chance for success. 

The barriers and solutions were discussed in orientation.  In this conference, ensure that each participant is reminded of barriers and has realistic solutions for those barriers. 
Let’s look over your Roadblocks To Success sheet.  What difficulties do you envision in being able to attend the program?  What will be the big distractions that might limit your success?

How will you be able to work around those roadblocks? 

The material becomes particularly helpful as instructors get to know the “personal” side of participants in addition to participants’ instructional needs. 
8.
Review Skill Levels
The completed assessments provide information about the participant’s functional skills in reading and math.  After the assessments are scored, the results are recorded on the Adult Learning Plan.  The results of the testing should be shared with the participant at this time.
Let’s look at the test scores that you earned.  I am especially interested in knowing how the scores compared with how you thought you did when you finished the testing the other day. 

Depending on time and interest, you might mention that you have materials that would help the participant know which items were correct and which were missed.  You could also use test item content to review the information that was assessed.  Given the limited time for this conference, however, you might just mention these resources and review them another day. 

You should offer a summary statement to the participant to compare the information that you have reviewed with the information that you are going to consider next.  Up to this point in developing the Adult Learning Plan, the focus has been on the participant’s current status on a number of indicators influencing success.  Draw a comparison to the tests and results that we get from a doctor.  Based on test results, a prescription is chosen.  Point out to the participant that the remaining items on the Adult Learning Plan are the prescription and that the success of the prescription depends on active participation.  Suggest that medicines are not as effective if taken irregularly; similarly, irregular attendance or limited effort limits the effectiveness of what is offered at the center. 

Participant classification is based on the test scores and is recorded in the upper right corner on the first page of the Adult Learning Plan.  
9.
Select Opportunities to Learn

Based on the previously recorded information, the participant is now ready to make some choices about desired instructional options and complete the Instructional Schedule. 

What we did...

At times when the center was understaffed or during periods of the day with low enrollment levels, we suspended the multiple class options.  We either resorted to independent study for all or just one or two class offerings, always based on what seemed most appropriate for those in attendance. 

This review might proceed more easily for the participant if the Resource Sheet: Differences in Instructional Approaches or something similar is used.  Your program should have a resource sheet similar to this one that describes the program’s instructional options.  Remember that choosing the particular instructional options also depends on the participant’s time commitment to attending.   
Let’s look at the instructional choices again.  In the orientation session we did a quick review, but now we will decide what would be best for you and fit that with what’s available at the times you will attend.
(Review each of the instructional options that are available.  Not all centers offer content class and strategy class approaches.)
Self-directed approach
(Identify areas in which a self-directed approach might be appropriate.)

Topic class approach
In the topic class we get very focused on specific skills.  In the past we have offered topic classes on such topics as ...(topic)  We might be providing a topic class in these areas of interest to you, ...
Content class approach
The next content classes that we are likely to offer will be in (reading, sentence writing, math word problems, social studies, science, consumer math). 
Strategy class approach 

(Show each participant the sheet listing the learning strategies that are offered in the strategy classes [see the Instruction Component, Appendix A].)  This page describes the benefits of the different learning strategies that we teach.  A strategy is an organized approach to completing a task.  We offer a course in learning strategies for reading, writing, taking tests, and setting goals. 
The Instructional Schedule is a document that can be updated as classes are completed, goals are reached or changed, or additional offerings are considered.  The shaded area indicates the information that is to be written in the adjacent columns. 

Remind participants that the Adult Learning Plan can be updated.  Periodic reviews are scheduled and it is important to monitor participants’ progress toward their goals.

The Instructional Schedule was designed with the assumption that the day-to-day routine for an individual participant would be the same.  One of the four blank columns is to be filled in after each class is completed.  Additional pages can be stapled together to provide an overall record of each participant’s history. 


A completed schedule is included in the participant’s file folder.  As assignments are given and completed, the results are recorded on separate pages which are also included in each participant’s folder.  These pages become the management tool for keeping track of participants’ current and completed instructional activities. 
10.
Complete the Learner Agreement
The Learner Agreement is an instructional contract that indicates the importance of the learner’s commitment to actively participating in the program, and the basic benefits that can be expected to follow from that commitment. 

Read through the agreement and point out that both of you (participant and instructor) have significant roles to play as well as responsibilities. 
This Learner Agreement is an important part of our program.  The agreement spells out some of the benefits and responsibilities that we have for one another.  In a formal way this page helps ensure that you and I have a shared understanding of how we might help you and some of the ways that we expect you to help yourself through the commitments that you make. 

This form is an important step in getting you started so I want you to feel comfortable with what this agreement asks of you. 
Under the Commitments section, discuss attendance.

The program provides numerous learning opportunities by scheduling day and evening classes.  Attaining learner and career goals requires that participants take advantage of these opportunities.  Using the available time is one way of increasing the intensity of instruction. 

In a strict sense, we do not have attendance requirements like in high school.  You can’t be truant from adult education classes.  On the other hand, regular, frequent attendance is critical to your success.  You won’t benefit from our services if you are absent.

Let’s look at your schedule and decide when you can attend.

 What we did...
At our center we found that sanctions for poor attendance had little influence over participants.  Thus, instead of imposing “one more rule” and demonstrating we had no bite behind what we said, we chose to not have a policy of consequences for poor attendance.

Other centers use attendance policies quite effectively.  In their communities, participants respond well to the threat of sanctions.  Sometimes programs have waiting lists.  In these instances, those who take a space in the program but benefit little because they do not show up can be asked to take a leave of absence and allow room for those who are ready to participate.

Record the times that the participant plans to attend.  If the attendance pattern is spotty or you sense a hesitancy to commit to attendance, counsel the participant that this may not be the best time for them to attend such a program.  Impress upon the participant that since this program is directed by individual goals, abilities, skills, and so on, a commitment to attend is needed.  Without the commitment, perhaps the participant should wait for a better opportunity or look for another program. 

 
What we did...
Because we do not want to ask participants to sign a “contract” to which they will not be held, we do not ask the participants to sign the Learner Agreement form.  As a show of equity, center staff also does not sign the form.  Nonetheless, the agreement is referred to in contractual terms during discussion.   Signing the agreement is a hot topic for some adult educators.  Certainly some educators believe that the learner and educator should sign the form and incorporate the program’s policies (e.g., attendance, disruptive behavior, and smoking) into the agreement.  Signatures verify that the policies have been reviewed and understood by the learner.  If the program is part of a larger educational institution or agency (e.g., a community college), learners would be treated as other participants.  

11.
Complete the Learner Progress Record
Review the participant’s Learner Progress Record as a reminder of all that the participant has accomplished.  Appropriate sections are completed by recording the current date. 
Here’s the last document that we should update.  This progress record is a reminder for you and me of everything that you have accomplished.  We’ll use this form to keep us up-to-date. 

Use this opportunity to complete the sections that include activities for setting goals and planning lessons.

12.
Schedule Instruction

Use this step to answer the participant’s other questions.  You might also give a short advance organizer of the first instructional activity.  If the participant is staying that day for instruction, then the learner might proceed with the activity. 
Next Steps for Staff

1.
Review the Adult Learning Plan 
Review the Adult Learning Plan to check its completeness.  Check that the sections under Participant Summary are complete (e.g., orientation attendance and enrollment review).  Similarly check that the test results are recorded for the adult learner. 
2.
Consider Referrals for the Participants 
Possible referrals should be reviewed with participants at a convenient time. 
3.
Request Disability-Related Information

Complete the remainder of the Release of Information form and send it to the appropriate agencies.  (If sending to multiple agencies, do not send any agency a photocopy, especially a photocopy with signatures.)  This request should lead to acquiring information that will assist the staff in providing instructional and assessment accommodations.
Consumables

· Adult Learning Plan

· Consent to Release Learner Records

· Instructional Schedule

· Learning Preferences Worksheet

· Learning Agreement

· Learner Progress Record

· Roadblocks to Success

These consumables forms are available for your program to use and reproduce in the “Duplicate Packet” of The Planner.  Also included is a computer diskette (labeled “Consumables Diskette”) that contains the consumables in both IBM and Macintosh Microsoft Word format, so that you may easily alter and print your own versions.

Adult Learning Plan
Adult Learning Plan

Name:
___________________________________________Date:______________

Review of Orientation Materials

______ (1) Goals
______ (4) Number and severity of learning roadblocks

______ (2) Learning preferences
______ (5) Review test results

______ (3) Learning abilities
______ (6) Complete instructional schedule

	Date
	
	
	
	
	

	Level/form
	
	
	
	
	

	Reading
	
	
	
	
	

	Math
	
	
	
	
	

	Writing
	
	
	
	
	

	Listening Comprehension
	
	
	
	
	


 GED Official Practice Test

	Form/Level
	
	
	
	
	

	Date
	
	
	
	
	

	Writing
	
	
	
	
	

	Social Studies
	
	
	
	
	

	Science
	
	
	
	
	

	Literature/Arts
	
	
	
	
	

	Math
	
	
	
	
	

	Total
	
	
	
	
	


 GED Scores

	Date
	
	
	
	
	

	Writing
	
	
	
	
	

	Social  Studies
	
	
	
	
	

	Science
	
	
	
	
	

	Literature/Arts
	
	
	
	
	

	Math
	
	
	
	
	

	Total
	
	
	
	
	


Other Assessments

	Test
	Test
	
	
	
	

	Form/ Level
	Form/Level
	
	
	
	

	Date
	Date
	
	
	
	

	Science
	
	
	
	
	

	Comprehension
	
	
	
	
	

	Verbal
	
	
	
	
	

	Math
	
	
	
	
	


Disability Status
_____________________________________________________________


Specific Disability

Instructional and Assessment Accommodations

If you have a disability, circle the accommodations that you have used.


Calculator





Extended time


Scrap paper





Large print texts


Note taker





Pencil/pen adaptors


Reader





Scribe


Interpreter





Tape player


Computer





Other_____________

2. Adult Education Center Agency Referrals
Which agencies and contact persons might assist this individual?
Community Mental Health Center_________________________________________

Public Library___________________________________________________________

Community Health Services_______________________________________________

Social and Rehabilitation Services (SRS) ____________________________________

Literacy Center(s) _______________________________________________________

Youth Project(s) _________________________________________________________

Vocational Rehabilitation_________________________________________________

Other__________________________________________________________________

3.  Reasons for Withdrawal

(1)  Health problems
 (7) Time the class was scheduled

(2)  Child care problems                (8) Moved or left area



(3) Transportation problems        (9) To take a job


(4)  Family problems
(10) other known reasons



(5) Location of the class 
(11) Unknown reasons (specify)


(6)  Lack of interest, unhelpful
  

4. Notes
_________________________________________________________________________________________________________________________________________________________________________________

Adult Education Center
Consent to Release Records

Adult Learner
Birth Date


Social Security Number

I give my permission for the Adult Education Center to release or obtain information or records that pertain to my study at the Adult Education Center.

The following records or information may be gathered by the AEC:

Records:
Source:

________________________
__________________________
________________________
__________________________

__________________________
________________________
__________________________
________________________
__________________________

__________________________
Comments: 


The following records or information may be released by the AEC:

Records:
Released to:

________________________
__________________________
________________________
__________________________
________________________
__________________________
________________________
__________________________
Comments: 


This permission expires: 

Signed: 

Date: 



(Parent(s), Guardian, or Eligible Individual)

Insert Adult Education Center Instructional Schedule
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Learning Preferences Worksheet

Directions:

Put + (plus) by the two you learn from the BEST for
each section (1-4)

1. Activities I learn best from are:

_ Reading _ Making Oral Reports
__ Listening Completing Worksheets

__ Taking Notes Completing Study Guides

_~ Warching — Writing Reports

__ Discussing 7 (Other

2. Marerials I use to learn are:

Flash Cards _ Films or Videos

__ Dictionary _ Typewriter
__ Caleulator _ Charts
__ Computer Garnes
__ Tape Recorder 7 (Other,

3. Groups in which I learn best are:

__ Large Group _ Teacher Tutor
__ Small Group _ Independent
_Z Peer Tutor 7 (Other,

4. Tests that I do best on are:
_ Short Answer Oral

__ Marching __ Open Book




Insert Learning Agreement

Insert Learner Progress Record

Insert Roadblocks to success

Nonconsumables


Resource Sheet:  Differences in Instructional Approaches
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comprehension, paragraph andtheme writing, test taking,
and sefl-advocacy

I chsen by the student; can complete ane or more classes
Has avariety of class sizes

Has expectations on assignmerts, attendanos, break times,
and intemuptions




DIFFERENCES IN INSTRUCTIONAL APPROACHES
Self-Directed Approach

•
For the very independent worker

•
Work at own pace

•
Is an individual approach

•
Work alone

•
Usually not in a group

•
Instructor recommends materials

•
Instructor provides the minimum instruction needed

Tutorial Approach

•
Is for the student who wants to improve basic skills

•
Is useful for difficult topics

•
Is a short term approach

•
Is typically a temporary instructional method

•
Tutor provides the instructional help

Topic Class Approach
•
Helpful for studying specific skills or competencies

•
Provides instruction in content areas like reading, sentence writing, math word problems, social studies, science, consumer math

•
Includes both group and individual work

•
Useful to prepare for a content class or a strategy class

Content Class Approach

•
Is for students who want in-depth study of specific areas

•
Provides instruction in content areas like reading, sentence writing, math word problems, social studies, science, consumer math

•
Is three to four weeks in length

•
Is repeated with different instructors at staggered intervals

•
Has small class size

Strategy Class Approach
•
Is for students who want to learn specific strategies to improve their academic skills

•
Is a group approach; in a small group

•
Has instruction and practice

•
Is chosen by the student; can complete one or more classes

•
Has strategies for improved reading comprehension, paragraph and theme writing, test taking, and self-advocacy
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