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CASAS Test Question Content

Goals

1.
Complete screening of adult learners’ skills.

2.
Complete diagnostic assessment of learners’ skills to permit classification of their educational functional level (i.e., 1A, 2A, or 4).

3.
Schedule individual learners for interpretation of results and prescriptive planning.

Intended Outcomes

Adult learners will:

1. 
Complete the assessments for determining their educational level and recommending appropriate services and curriculum.

2.
Schedule an appointment to review the assessment results and plan their educational program.

3.
Have a greater knowledge of personal strengths 


Introduction
Matching an adult learner’s knowledge, skills, preferences, and abilities to a curriculum and instructional services is an important component of success.  The Assessment Component provides the learners and instructors with much of the information for efficiently and accurately matching learners to an appropriate curriculum. 

The needed information is gathered from several components and in the two assessments completed in the Assessment Component.  The first assessment is comparatively brief, requiring 40 to 50 minutes of actual assessment.  The second session is planned according to the results of the initial appraisal.  That is, the particular assessment for the second session is selected based on each adult learner’s success during the first session.  Other important information is gathered as parts of the Enrollment, Orientation, and Prescription Components.

Adult learners typically report some nervousness or defensiveness about testing.  It is likely that their previous experiences emphasized outcomes that were interpreted as successes or failures, often as the latter.  The assessments in this component have different outcomes.  In the Assessment Component, success or failure is solely a matter of whether learners think the results accurately reflect their knowledge and whether the performance matched their expectations.  From the instructor’s perspective, the goal is to learn how the available curriculum, instruction, and services can be selected advantageously for each learner.  In these ways, the assessments should be understood as positive opportunities that will contribute to the learner’s success.  

What we did...

The Comprehensive Adult Student Assessment System (CASAS) provides a valuable profile of a learner’s basic skills within a functional context.  The CASAS is intended to assess the functional life-skills needs of adults in our multicultural society.  The CASAS is not a GED pretest or an official practice test of the GED.  These distinctions are likely to be important to some of the adult education learners.  Those learners who are GED-oriented can be assured that the CASAS assessment results are valuable in planning their GED preparation.  That position is supported by the fact that CASAS has the endorsement of the Kansas Board of Regents for all adult education programs; that CASAS is a nationally recognized assessment approved by the U.S. Department of Education, and that learners in programs using key elements of CASAS demonstrate significant learning gains. 

It is a given that all learners have varied skills just as we all vary in physical characteristics.  The staff can be most helpful to adult learners by formally assessing strengths and weaknesses, not as a standard of success, but as a yardstick by which the staff and learners can judge the difference between current performance and learners’ intended goals.  Then, through information gained in the Orientation Component and the process of instruction and monitoring, each staff member and adult learner can jointly determine the best instruction and learning opportunities for reaching the learner’s goal. 
Remember that all tests give us only a sample of each learner’s knowledge, skills, and abilities.  We use the formal tests because, compared with other methods, they have definite advantages (e.g., standardization, measured reliability, comparability of comparisons, specified content, demonstrated validity), but they are still imperfect.  Because of those imperfections we always interpret our results with caution and within limits.  We can always correct poor testing, but the costs of correcting the consequences of relying too heavily on testing are generally viewed as significant.

The quality of adult education programs varies.  To improve the services for adult learners, the Indicators of Program Quality were developed.  (For a complete listing of these Indicators, consult the appendix of the Introduction Section, pp. 46-49.)  For this component this indicator is relevant:

1.  The program serves participants in the lowest levels of  education 
attainment.  (Measure 1.2)

2.  The program serves participants with  documented disabilities.   (Measure 1.3)

Component Materials

Consumables


•

Appointment card


•

CASAS appraisal tests


•

Placement tests and answer sheets


•

Number 2 pencils


•

Scratch paper


•

Learner Progress Record


•

Adult Learning Plan
Nonconsumables


•

Learners’ folders 

Staff Preparation

1.
Have the correct number of materials prepared.

2.
Review directions for test administration.

3.
Determine if any learner needs an accommodation for completing the assessment.

4.
Confirm that the testing area is available for the full time needed by the learners. 

Time Requirements

Many diagnostic tests are not timed.  Each CASAS test form includes 24 to 39 items and was designed so that most learners complete the test within 60 minutes.  Thus, a minimum of two hours should be set aside for the assessments plus additional time for the administrative tasks (e.g., distributing and collecting materials, explaining the testing process, and obtaining results).

Procedures

The procedures for this component have two sections, one for the initial locator test or appraisal and the second for the placement or diagnostic testing.  The initial appraisal is completed as the concluding activity for the Orientation Component.  Since the appraisal is sequentially and temporally linked to other Orientation Component activities, the directions for the appraisal are included in both components for convenience.
1.
Introduction to Assessment
In this section, set the stage for the assessment.  You will want to emphasize that the assessment is brief and contains test questions similar to tasks that adult learners confront at work, home, or even out shopping. 

In this assessment we are completing a quick screening of your reading and math-related skills.

The reading and math tests assess your ability to apply basic reading and math skills to tasks related to employment and everyday living. 

Follow the tests’ directions for administration.  Remember to monitor the time requirements for the assessments.  Some examinees will not finish the tests. 

2.
Description of Assessment Options

This activity allows you to show enrollees the assessment instruments to be used in determining their educational functional levels.  The test forms are shown to the enrollees and the sequence is explained.
Several points should be emphasized in the staff’s presentation.  

•
First, no one fails the assessments.  The assessments are, rather, indicators of what learners need in their adult education program.  
•
Second, the assessments have time limits.  Just as most employers have expectations about the amount of time required to complete tasks, so also there are expectations for completing these assessment tasks.  

•
Third, the assessment results are confidential just as everyone would hope.  The results are available only for the staff who will work with the learner and other persons whom the learner has designated in writing.

•
Fourth, the assessments are the quickest way you have of deciding on appropriate instructional and curricular recommendations for your learners. 

•
Last, some learners may find the assessment threatening because few of us like taking tests, but the results are always informative and give a good overview of learner abilities.  

In addition, when some learners finish the assessment before others or find a part of the assessment easier to do than others do, that is not an indication that other learners are doing poorly.  Some finish early because they are rushing; others just have a quicker pace.  We all have different strengths and weaknesses as well.  What is important is that the test results accurately reflect what they are capable of; how well they can do on the assessment cannot be demonstrated by competing with the other learners. 

I want to offer a few observations about this assessment:  (it is OK to skip some of the items below)

1.  Some of us get nervous or feel threatened by taking tests.  If this is the case for you, try to think of the assessments as opportunities for you to learn more about yourself.  No one fails this assessment.  The test will show your strengths and what skills you already have as well as what you need to learn and what areas need improvement. 

2.  This information is to help us help you meet your goals in the quickest and best way possible. 

3.  No test is perfect.  We only get to sample a little bit of what you know.  We know that lots of people like you are going to enroll here each year.  The skills of our learners range from those of nonreaders to those of persons having schooling beyond high school.  Since we can’t tell what you need by just looking at you, we use the test results to give us information.  That way we won’t use a curriculum that is too easy or too difficult for you. 

4.  Like I said, these tests have questions about areas identified as being important to employers and important in accurately placing you in 
the program. 

5.  As you probably guessed, the results are confidential.  If you want us to report your scores to anyone else, you have to sign a release form. 

6.  If you don’t know an answer to a test question, skip it.  Circle the item you are skipping, so you can go back to the question later if you have time.

7.  Your job is to answer the questions as thoughtfully as possible within the time limits so the results accurately reflect your knowledge.  Don’t confuse speed with accuracy and don’t judge yourself according to how quickly someone else might finish. 

8.  What questions do you have?
3.
Complete the Self-Scoring Answer Sheet
If you have not handed out the answer sheets, do so now.  Check that everyone has the appropriate pencils and is ready.  Test takers may use scratch paper, which is collected along with the tests and answer sheets afterwards. 

Display the overhead of the answer sheet form and assist the learners in filling in the required information.  Cover all but the first line of the overhead display.  Have the learners write their names in the space.  Gradually uncover additional lines and sections of the overhead. 

In the interest of time, you might have them skip some of the blanks which staff members could complete (i.e., blanks for the city, state, county, service delivery areas, and form codes). 

4.
Administer Assessment
Follow the directions in the test manual.  Observe the time limits.  Similarly, notice those persons who may be having difficulty completing the test.  Try to observe whether they may have a disability that would warrant accommodations during the tests. 

At the conclusion of the testing, offer these comments:

I am passing around the sign-in sheet.  From now on you should sign in when you arrive and sign out when you leave.  This is our only way of knowing who attended on a particular day.  The information is important for several reasons, but one reason in particular is that you can readily see how your progress goes along with the amount of time you attend the program. 

Complete the Learner Progress Record.  Complete the section labeled “Welcome” and the box “Take test.”

Pull out your Learner Progress Record.  (Show the learner what the record looks like.)  Let’s take a minute and complete some information on the record, including your name and today’s date so that it is up-to-date. 

Let’s fill-in the Sign-up and Orientation sections along with the first box for the Skills Check-up.  Hold onto this record, we will continue to update it as you progress in the program. 

One last reminder about the next level of testing that we will complete with you.  The tests you take here are to help us help you meet your goals so I really hope to see you (day) at (time) at (location) when we will work on this further.  This information about the next session is on your appointment card.  Any other questions?

Thank you for attending.  Call us if you have a question.
5.
Score and Record Assessment Results

The tests are scored using the scoring guide on the answer sheet.  The total number of correct answers is the test’s raw score.  The raw scores are converted to a scaled score using the appropriate table or chart.  The scaled scores are recorded on each learner’s Adult Learning Plan. 

6.
Determine Appropriate Diagnostic Assessment

Learners are administered a placement test based on their test scores for the brief appraisal test.  Use the sample questions on the following page to determine the appropriate level of the diagnostic test.

Another consideration in determining the appropriate assessment is judging whether or not the assessment would be appropriate for the learners based on factors other than the test score.  This check can only be completed by the examiner who knows characteristics of the learners. 

To ensure that the test or procedure is the best measure of whatever skill or ability is being assessed, you should conduct a procedural validity check.  This validity check can determine whether a learner speaks English as a second language and many other important factors.  Doing this check in advance of testing may help the examiner decide to avoid administering procedures requiring high levels of English proficiency.  The actual decisions depend upon each learner’s proficiency. 


Other factors to consider in the procedural validity check include race and/or ethnicity, any physical or sensory disabilities (including visual or hearing problems), and any medication being taken.  All of these factors potentially affect the validity of the test results and should be carefully weighed.  The following questions are meant to assist the examiner in completing the procedural validity check where rival hypotheses are tested as possible explanations for the test results.  The questions have been grouped into three topical areas as an organizational aid.  They are not mutually exclusive and do not exhaust all of the possible appropriate questions.

Sample Questions for Assessing Procedural Validity
Examiner Issues
1.
As the examiner, to what degree have I been appropriately trained on the test instrument?

2.
To what degree am I comfortable administering this instrument?

3.
To what degree is sufficient time available for test administration?

4.
To what degree has rapport been established so that the learner trusts the examiner?

Examinee Issues
1.
To what degree does the learner have the necessary motor skills (e.g., pencil manipulations, grasping and moving objects, and ability to point) for completing the tasks?

2.
Is the learner taking any medications that would affect performance on the required procedures?

3.   To what degree are characteristics of the test likely to elicit the learner’s optimal performance?

4.
To what degree is this learner represented in the standardization sample for an adequate comparison of performance?

5.
To what degree is the learner motivated to perform well on the tasks presented?

Instrument Issues

1.
To what degree does the instrument include the type of content that has been part of the learner’s instructional experiences?

2.
To what degree are the language requirements of the test appropriate to the learner’s language proficiency?
3.
To what degree can the standardized procedures of the assessment instrument be followed?

7.
Administer Diagnostic Assessment

Follow the instructions in the test manual.  Be certain to note any disruptions or alterations that occur during the assessment.  Changing test items or procedures invalidates the results.  When the testing is completed, the test booklets and answer sheets are collected. 

The following summary of the directions is offered in a script to facilitate administration using standardized procedures.

The tests today are very similar to what you have already completed.  These tests are longer versions to discover accurately which skills you already have and which skills you need to develop or improve.  Remember, no passing or failing grades are assigned.  No one fails these tests. 

To be accurate, you need to do your own work.  Likewise, no dictionaries, computers, calculators, or translators are allowed for these tests.

While I distribute the tests and pencils, do you have any questions? (Pause.)

Remember not to write in these books.  (You will give separate directions for anyone taking the CASAS Pre-A level because these test takers do record their answers in the book, not on a separate answer sheet.)

Does everyone have a pencil, scratch paper, test booklet, and answer sheet?  (Check that all do.)

Let’s open the test booklet and do some example items.  I will quickly read the test directions.  Stop me if you have any questions.  (Read the directions inside the test booklet and work the sample items.)

When you are finished, bring your materials to me.  Begin the tests and monitor the test takers’ work. 
8.
Schedule the Planning Conference


The learners are given directions for how they will learn about the test results and plan their program in greater detail to take advantage of the test results.

As learners hand in their tests and answer sheets, they schedule a conference.  The conference information is recorded on an appointment card for each learner and on the instructor’s appointment record. 


Remind the learners that if they can not make it to an appointment to please call and reschedule. 

9.
Complete an Administrative Validity Check

Immediately following the administration of the procedure, the examiner completes the Administration Validity Check.  Consider whether you have any reason to believe that the test results are not an accurate or appropriate indication of learners’ skills.  To reduce the possibility of bias from knowing learners’ scores, the Administration Validity Check is completed prior to scoring the results.  All too often a score’s validity is judged according to its magnitude—low scores are incorrectly considered more likely to be invalid than high scores.

The following questions are designed to alert the examiner to potential factors influencing administrative validity; they can be shortened to one question that examiners should keep in mind:  “Did anything occur in the course of administering the procedure that would invalidate the results?”


The questions on the following page provide a framework for exploring alternative explanations for test outcomes; they do not exhaust the possible validity issues arising from assessing learners.  If you believe that a learner’s score is not accurate or appropriate, that score should not be used as a basis for any decisions.

Sample Questions for Assessing Administrative Validity

Environmental Conditions
1.
Was the testing room an appropriate size?

2.
Was the testing room well-lit and well-ventilated?

3.
Was the testing room free from visual distractions?

4.
Was the testing room free from auditory distractions?
The Adult Learner’s Disposition
1.
Was the learner alert and rested?

2.
Was the learner motivated to perform well?

3.
Did the learner appear to exert maximum effort?

4.
Did the learner display a positive attitude toward the testing?

5.
Did the learner appear anxious about the testing?

6.
Did the learner exhibit an expectation of failure?

7.
Did the learner have any physical disabilities (hearing, vision, orthopedic, or medication) that influenced understanding or responding?

8.
Did the learner have the other necessary skills required to complete the assessment?

The Examiner
1.
Was the learner able to understand the examiner’s speech (volume, pronunciation, accent)?

2.
Was the examiner at ease with the situation?

3.
Did the examiner properly and accurately introduce the purpose of the assessment?

4.
Was the examiner friendly?

5.
Was the examiner empathetic and interested?

The Examiner and Learner during the Examination
1.
Were the test procedures adequately explained to the learner?

2.
Was fatigue handled adequately?

3.
Was the examiner aware of the learner being emotionally upset?

4.
Were the learner’s emotions handled adequately?

5.
Did disruptions in testing arise?  If so, how did the examiner handle it? 

6.
Did the examiner follow the standardized testing protocol?

10.
Score the Assessment

Scoring of the assessments is completed according to the test’s directions.  The task is to determine which answers are correct and then count the number of correct answers.  The number of correct answers is the “raw score.”  The raw score is converted to a scaled score using the tables for the test form administered. 

If the learner’s scores are above or below the accurate range, the current level of functioning is not adequately measured and another pretest should be administered. 

11.
Report Results to Learners
The learners’ results are recorded on the Adult Learning Plan.  During the prescription meeting, the results can be shared with the learners.  All scores should be explained so that the learners understand how the scores reflect skills that are satisfactory or that need to be worked on.

Next Steps for Staff

1.
Record Test Results
Be sure the test results are recorded on each learner’s Adult Learning Plan; recheck them for accuracy. 

2.
Prepare for Individual Prescription Component

Materials for the next meeting with learners should be gathered and included in each learner’s work folder.

3.
Check Testing Supplies


Check that enough testing materials are available for the next scheduled assessment session.

Consumables

•
Learner Progress Record

•
Adult Learning Plan
These consumables forms are available for your program to use and reproduce in the “Duplicate Packet” of The Planner.  Also included is a computer CD (labeled “Consumables CD”) that contains the consumables in Microsoft Word format, so that you may easily alter and print your own versions.
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Adult Learning Plan

Name:
___________________________________________Date:______________

Review of Orientation Materials

______ (1) Goals
______ (4) Number and severity of learning roadblocks

______ (2) Learning preferences
______ (5) Review test results

______ (3) Learning abilities
______ (6) Complete instructional schedule

	Date
	
	
	
	
	

	Level/form
	
	
	
	
	

	Reading
	
	
	
	
	

	Math
	
	
	
	
	

	Writing
	
	
	
	
	

	Listening Comprehension
	
	
	
	
	


 GED Official Practice Test

	Form/Level
	
	
	
	
	

	Date
	
	
	
	
	

	Writing
	
	
	
	
	

	Social Studies
	
	
	
	
	

	Science
	
	
	
	
	

	Literature/Arts
	
	
	
	
	

	Math
	
	
	
	
	

	Total
	
	
	
	
	


 GED Scores

	Date
	
	
	
	
	

	Writing
	
	
	
	
	

	Social  Studies
	
	
	
	
	

	Science
	
	
	
	
	

	Literature/Arts
	
	
	
	
	

	Math
	
	
	
	
	

	Total
	
	
	
	
	


Other Assessments

	Test
	Test
	
	
	
	

	Form/ Level
	Form/Level
	
	
	
	

	Date
	Date
	
	
	
	

	Science
	
	
	
	
	

	Comprehension
	
	
	
	
	

	Verbal
	
	
	
	
	

	Math
	
	
	
	
	


Disability Status
_____________________________________________________________


Specific Disability

Instructional and Assessment Accommodations

If you have a disability, circle the accommodations that you have used.


Calculator





Extended time


Scrap paper





Large print texts


Note taker





Pencil/pen adaptors


Reader





Scribe


Interpreter





Tape player


Computer





Other_____________

2. Adult Education Center Agency Referrals
Which agencies and contact persons might assist this individual?
Community Mental Health Center_________________________________________
Public Library___________________________________________________________
Community Health Services_______________________________________________
Social and Rehabilitation Services (SRS) ____________________________________
Literacy Center(s) _______________________________________________________
Youth Project(s) _________________________________________________________
Vocational Rehabilitation_________________________________________________
Other__________________________________________________________________
3.  Reasons for Withdrawal

(1)  Health problems
 (7) Time the class was scheduled

(2)  Child care problems                (8) Moved or left area



(3) Transportation problems        (9) To take a job


(4)  Family problems
(10) other known reasons



(5) Location of the class 
(11) Unknown reasons (specify)

(6)  Lack of interest, unhelpful
              
4.  Notes
Nonconsumables

· Reference Sheet:  Helping Reduce Test Anxiety
Reference Sheet:  Helping Reduce Test Anxiety
Many researchers have shown that persons with learning disabilities experience high levels of test anxiety which negatively affect their ability to perform well on tests as well as their motivation, coping strategies, self-esteem, and concentration.  However, there has been little research that explains why this is the case and what can be done about it.  Sue Swanson and Carol Howell, who co-authored the article, “Test Anxiety in Adolescents with Learning Disabilities and Behavior Disorders,”* provided a variety of possible explanations for test anxiety.
What we know about test anxiety:
1.
Many individuals experience test anxiety because they are afraid of being 
evaluated, especially in a negative way.

2.
Individuals who experience test anxiety are concerned about their ability to perform.

3.
Test anxiety is multi-faceted and includes cognitive, behavioral, and affective components.

4.
Ineffective test taking is associated with test anxiety.

5.
Cognitive interference (pre-occupation with task-irrelevant and/or negative thoughts) and other factors such as poor study habits, academic achievement, and poor self-concept are associated with test anxiety.
What can be done about test anxiety:

1.
Provide a person-classroom fit which is task-oriented, supportive, and non-threatening.  Many highly test-anxious individuals also perform better in self-paced or highly structured settings.

2.
Identify and address the specific test-anxiety factors that are specific to each individual.  This can be done by brainstorming solutions for anxiety.  For some individuals, confronting fears (e. g., discussing solutions to worst-case scenarios) reduces anxiety.  For others, gaining a broader perspective on the situation, like asking how important a test will be in ten years, is another way to alleviate the immediate effects of anxiety. 

3.
Do not evaluate individuals solely on their test performance.

*Swanson, S. and Howell, C. (1996).  “Test Anxiety in Adolescents with Learning Disabilities and Behavior Disorders.”  Exceptional Children, 62, 389-397.

Appendix


CASAS Test Questions Content

CASAS Test Question Content

Reading Test Content
•
Fill out medical history forms.

•
Interpret job applications, resumes and letters of applications.

•
Identify and use sources of information about job opportunities, such as job descriptions and job ads.

•
Recognize standards of behavior for job interviews and select 

appropriate questions and responses during job interviews.

•
Identify appropriate skills and education for getting jobs in 

various occupational areas.

•
Identify appropriate behavior, attitudes and social interaction for keeping a job and getting a promotion.

•
Interpret job responsibilities and performance reviews.

Math Test Content
•
Add decimal numbers.

•
Subtract decimal numbers.

•
Multiply decimal numbers.

•
Divide whole numbers.

•
Add common fractions.

•
Subtract common fractions.

•
Interpret and compute wages and wage information.

•
Use catalogs, order forms and related information to purchase 

goods and services.

•
Interpret information about personal and family budgets.

•
Interpret appropriate standard measurement for volume and 

temperature.

•
Calculate interest rates.

•
Identify and use information about training opportunities.
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