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Goals

1.
Understand the adult learners’ interests and needs.

2.
Encourage learners to complete the assessments and classes.

3.
Develop a working relationship among the learners and staff.

4.
Develop a shared identity among adult learners.

Intended Outcomes

Adult learners will:

1.
Complete the enrollment and orientation materials.

2.
Know which services they need.

3.
Be acquainted with the staff and other learners at the adult education center.

4.
Be prepared for the Assessment Component.

5.
Understand the relationship between the adult 
education program’s procedures and future job and school success.

Introduction

The Orientation Component provides a formal welcome and introduction to the adult education program.  Persons attend orientation as an entry to adult basic education (ABE), pre-employment, GED or ESL classes.  For most adult learners, completing the Orientation Component is their first class with the program.  Four goals are addressed in this component.  The first goal is for the learners to express their needs and interests. 

In the orientation activities the staff and adult learners explore the match between what the learners want and need and what the program has to offer.  The second goal is to motivate learners to complete assessments and classes so that they view the program as a means of reaching their goals.  The third goal is that the learners develop a working relationship with the program staff.  The fourth goal is that learners develop a shared identity with other adult learners. While learners complete tasks related to enrollment, the more important accomplishments are social, namely that they feel welcomed into the program and begin to develop the social relationships that will support their continued participation.  


Some adults contact the program believing they are ready for the GED or the GED Official Practice Test (OPT).  We adopted the position that we would honor the desires of the learner after being sure he or she was aware that preparation assistance is available (see Pre-Enrollment Component) and we scheduled that adult for the requested testing.  If they later wanted to attend classes, they would then complete the orientation session.

Orientation component activities are critical to developing rapport with the enrollees.  For a variety of reasons many adult learners feel uncomfortable because of previous educational experiences, especially experiences within a school.  Thus, building rapport is essential.  Rapport with staff increases learners’ sense of self-worth, the contributions they will make, and benefits they will gain from participating in the adult education program.  If good rapport is established, the learners will attend more regularly, accrue more hours of participation, and be more likely to reach their goals.  

Good rapport between adult learners and staff also contributes to enrollees developing a sense of being part of a community of learners.  The concept of a learning community, if adopted and promoted by the staff, can help establish a tone of valuing learning and sharing learning with others.   

A Reference Sheet describing some of the principles of a community of learners is included and may be helpful for the instructional staff (see the “Nonconsumables” section of this component).

One program’s experience

Many learners balked at the idea of coming to an orientation.  Most adult learners were anxious to “just get started.”  One way we made the Orientation/Prescription Component more palatable was to make it the first two class periods rather than identifying it as an orientation session.

Also, our Orientation/Prescription phase included a tour of our facility and a small group activity.  This phase was scheduled during afternoons, which were the slower times at our center.
This component’s activities are directed by one or more of the staff, and when possible, a program enrollee as well.  The activities are carefully designed to provide both small group and individual experiences.  That is, many of the activities are designed for completion in a small group setting and others are oriented toward individual enrollees working on their own.  The intent is to mimic the kinds of orientation experiences that persons encounter in employment or post secondary settings or as they participate in community organizations or social services.  Individuals who can complete these activities have a basic familiarity with the expected roles and responsibilities they would encounter in those other settings and have a greater likelihood of working together. 


During the orientation activities, learners may indicate that they have a disability or a suspected disability.  For students with disabilities, accommodations may be necessary.  For some disabilities the staff will want to begin collecting the needed documentation to verify the disability and make it available for future reference.  For example, if learners want accommodations on the GED or other examinations or in the employment setting, they will need to have information that verifies the disability and the appropriateness of any accommodations.  If the learner is not in need of accommodations, a minimal need exists for obtaining disability-related information and the sense of urgency about collecting information is lessened.  For learners with suspected disabilities (e.g., hearing, vision, or learning disabilities) staff can begin identifying relevant information about the disability and possible referral sources.

The quality of adult education programs varies.  To improve services for adult learners, the Indicators of Program Quality were developed.  (For a complete listing of these Indicators, consult the appendix of the Introduction Section, pp. 46-49.)  This is the indicator relevant for this component:

1.
The program serves participants with documented disabilities.  (Measure 1.3)

Component Materials

Consumables

Index cards or other name cards


Enrollment Form

Goal Setting


Learning Preferences Worksheet

Copies of the placement test protocols for assessment (e.g., CASAS)

Nonconsumables


Daily Attendance Roster


Overhead:  Life-long Learning Model for Adults


Overhead:  Roadblocks to Success

Orientation Class Agenda (Instructor version) 


Orientation Class Agenda (Learner version- laminated or in sleeves)


Resource Sheet:  Life-long Learning Model for 
Adults


Resource Sheet:  Differences in Instructional Approaches


Resource Sheet:  Legal Rights and Responsibilities 


Reference Sheet:  Community of Learners


Reference Sheet:  ADA and 504 Implications 
What we did...

Our project site was located at a technical school.  To take advantage of this connection, some of the orientation materials made a reference to the school.  This material was valuable in helping contrast the AEC services and policies with those of the technical school.  Learners also liked seeing the other courses of study that were available.  We believe this information helped increase motivation to participate and facilitate the transition to post secondary settings.

Staff Preparation

1.
Check the number of scheduled adult learners on the roster. 

2.
Get the roster of expected learners from the clerical staff.

3.
Ensure that meeting space is available for the orientation class.

4.
Check handout materials for sufficient number of copies.

5.
Prepare Orientation notebooks with nonconsumable materials for each participant.  The binders are used during the orientation class.  Each binder includes materials like the agenda, overheads to be displayed, and resource sheets.  The binders help the learners follow the topics. 

6.
Provide name cards.  Name cards can be completed in advance, or by learners as they arrive. 

7.
Arrange the materials and the setting.  Place an Orientation notebook for each learner where you expect them to sit.  Or as an alternative, you might give each a notebook and enrollment form as they enter the room and you introduce yourself.  The learners meet as a group.  The group size can vary and may go as high as 20, but a group of 8 to 12 is desirable.  Group-seating at tables is preferable to individual desks.  Control what tables learners sit at by placing agendas and materials at chairs around the tables.  At each seat, place an Orientation Class Agenda. 

8.
Other needed materials include:  marker pens, pens, and pencils.

9.
Set up the overhead projector and focus the image.

10.
Review your goals for the class.  To assist in developing and reviewing those goals, review the Reference Sheet:  Community of Learners for critical points to remember (see “Nonconsumables” section of this component). 

Time Requirements

This component requires about 2-1/2 hours the first day and about 2-1/2 hours the second day, in a combination of small group and individual activities.  The activities follow a structured, time specific agenda during which the learners complete forms to provide background information as well as information about broad goals, learning preferences, barriers, and assessments.

Procedures
1.  
Welcome to the Adult Education Program   


The most important part of this orientation is to welcome the adult learners.  This welcoming can be helped by greeting learners and introducing yourself as they enter the room.

Use the roster of expected adult learners to indicate who is present.  One way to indicate that information is to use a highlighter and highlight the names as you learn them.  (This roster can be useful later in the class when discussing goals.  The roster illustrates that these people on the list set a goal for attending, but only the people in attendance met that goal.)

After orientation, return the learner roster to the program secretary for record keeping.

2.  Completion of the Program Enrollment Form


The Enrollment Forms are distributed as learners arrive.  Learners are individually asked to complete the form down to “Please Stop Here.”  The information on the Enrollment Form elicits each applicant’s name and basic contact information. 

Note: If an applicant is interested in ESL classes, the Enrollment Form is completed at the first ESL class session.  A different version of the Enrollment Form is used for ESL.

For individuals 16 or 17 years of age within the state of Kansas, the Compulsory School Attendance Disclaimer and the Attendance Exemption Form must be completed and a copy available for the adult education center.

Some adult learners may have limited skills to read or complete the Enrollment Form in person.  If so, an accommodation may be required.  A staff person (secretary, volunteer, or an instructor) should assist the applicant in a private setting (e.g. separate table).  Work through the form eliciting the information requested.

On the Enrollment Form, each applicant is encouraged to provide a name, address, and phone number of a contact person in the event of a medical emergency or a follow-up by program staff. 

Ethnic group membership and educational history information are needed as part of enrollment.  Ethnic group membership is part of the state’s reporting requirements to the U.S. Department of Education, which partially funds the adult education program. 

The learners sign their Enrollment Forms.  Learners keep the form to complete during the orientation session.

During orientation, learners’ Enrollment Forms are verified individually by a program staff member.  If time is short, this verification may be done during the prescription meeting.  This verification is recorded on the Enrollment Form in the upper right hand corner of the front page by a staff member initialing and adding the date.  The remainder of the Enrollment Form is completed during the orientation session.  The entire form is reviewed with each learner as part of the Prescription Component.

3.
Selling the Program

Introduce yourself to the whole group and offer a brief description of your experience with the program (e.g., number of years taught, best lessons you have learned from enrollees, and personal goals for classes). 

Welcome to your first class in our program.  My name is (name). First, I congratulate you on arriving and your willingness to participate.  I believe that you will find that the learning opportunities we offer will be valuable to you as you pursue other opportunities in your future, whether they are at work, in another educational setting, or in the community.  I have worked with this program for (number) years and want your time with us to be very beneficial to you.  The whole program exists and will continue to exist as long as we are useful to all of you.  The more helpful we are to all of you, the better our program will be.

Now a couple of reminders.  First, you will hear me say this in several different ways but the point is that we are here to help you and the other learners.  Part of being helpful is for you to let us know what you need or don’t understand.  So please ask your questions and we will know better how to help you.  

My second reminder is that our orientation process includes the work we will complete today as well as an assessment in reading and math that you will complete tomorrow.  Today’s class will last until (dismissal time).
Optional Activity

One or two of the program’s current enrollees could also extend a welcome to the learners.  (Different groups of enrollees might attend the orientation to demonstrate the diversity of the program.)  This welcome can be coached and rehearsed with a team of enrollees.  Their welcome might include:  an explanation of their goals for attending, what they like most/least about the program, and how the staff members have helped them.  Enrollees may also talk about having disabilities and what accommodations are provided to help them.  This may encourage learners to let the staff know that they also have disabilities, are willing to test for disabilities, and/or accept appropriate accommodations.  If learners see enrollees with disabilities act as role models, learners may be encouraged to inform center staff about their own disabilities when they normally wouldn’t.  These enrollees might also share that many others have sat where the learners are sitting now, and that they are not alone in wanting to reach their goals.  Also, other enrollees may indicate that they are interested in helping new learners understand the adult education program. 

If a videotape is available about the program and the types of outcomes employers, post secondary educators, and others expect of GED program learners, you should show it now.
Begin building the image of the learners as “authors of success stories.”  Picking up on the theme of the adult education program as offering new opportunities for the learners, you might describe the new opportunity they have.  Adapt the following script to suit your style:

(A)  Part of this work that is exciting to me is getting to learn with and work with enrollees like you who want an opportunity for more success.  What does it mean to you to be successful?  How will you know if you are successful?  (Allow time for responses.  Record responses on chalk board, overhead transparency, or easel)

Many of you have perhaps never felt successful.  But everyone is successful in some way.  Who do you know who is successful?  What are some of the things at which you have been successful?  Solicit answers.  You might suggest they are all successful because they have managed to be here today.  Our job is to help you tap into and increase those qualities that make you successful.  The staff is here to serve as your teacher, advisor, and advocate.  While you have primary responsibility for reaching your goals, we are here to help you do that.  

(OR)
(B)  Part of this work that is exciting to me is getting to learn with and work with enrollees like you who want an opportunity for more success.  I believe that you are here because you want to start a new chapter in your life’s story.  And that chapter will have a title like “Writing My Success Story.”

Now here’s the great part about coming to the adult education program.  You don’t have to write this chapter by yourself.  The staff will be your co-authors or maybe just your advisors!  That means that while you have primary responsibility for the chapter and all that goes into it, we will help you according to a plan that each of you believes best suits your interests and needs.  I believe you will find that attending and completing your adult education goals is a small but important chapter for other successes, especially in jobs, in participating in the community, or in other educational settings.  So again, think of us as assistants to you as you plan your educational goals and work towards educational success. 
(Resume.)  In a few minutes we will describe the details of our adult education program.  For now, I will point out that we have designed our program with emphasis on working in groups and on job-related skills because that’s what employers and graduates have repeatedly told us was important.  

Punctuality, dependability, personal responsibility, and getting along with others are important characteristics of those who have better jobs and feel a part of the community.  Right now though I’ll get off my soap box so we may learn about you.
Optional Activity
A common belief is that adult learners have had limited success in previous formal educational settings and that they are reluctant to continue or even believe that they can be successful.  To present an alternative view the following formula is written for learners to see. 

Success = Planning + Organization + Effort
The formula is written on the chalkboard, whiteboard, or overhead transparency and reviewed with learners.  Review each term in the equation. 

•
What do we mean by planning? 

•
What difference does planning make? 

•
How does organization make a difference? 

•
Who controls the effort you make? 

•
How do you know when someone is making an effort? 

•
Which of these terms are controlled by you? 

•
Which terms are controlled by the program’s instructors?

•
What else is important in your formula for success?

This formula can be very helpful as you progress through the remainder of the agenda.  By having the formula visible, other agenda topics like goal setting and roadblocks can be tied to this discussion.  

An alternative is to introduce this topic along with the picture of the Lifelong Learning Model for Adults later in the agenda.  Success begins for most of us in small steps and then we build.    

4.
Introductions
Having learners introduce themselves can present several opportunities for them to interact with others in the group.  A favorite activity is to have the learners take a few minutes to introduce themselves to one another in pairs.  The current enrollees might also participate in this activity.  The following text provides a rationale for orientation activities.

You have met me and perhaps some other staff.  Help us get to know you and also to get you to know one another.  My experience is that one of the most uncomfortable activities that I do is introducing myself to someone else.  On the other hand, I know that I enjoy getting to know other people and nothing bad has ever happened when I introduced myself.  Please take a chance here and introduce yourself to the group. 

Allow time for introductions and thank each learner. 

Optional Activity

Here is another option for introducing learners to one another. Let’s take some time to briefly interview a partner so that you can introduce one another to the larger group.  That is, you will tell us what you just learned about your partner. 

First let’s team up with two to three others sitting next to you.  Does everyone have a group?  Here are the directions. Exchange the names of those in your group and have a get-acquainted interview. Here are some questions that might help:

•
What are your favorite foods? 

•
What are your favorite television programs, movies, and sports? 

•
How did you hear about the adult education program? 

•
What is the most positive thing that has happened to you today? 

•
What makes learning easy/difficult for you? 

•
What would you most like to learn while you attend the program?

After the three minute interview time, ask the learners to introduce one another.  You may offer supportive comments to the learners.  Allow three minutes for this interview activity.

What did you notice in your groups? Ask groups to reflect about their group activity.  Offer examples of things they may have learned about one another, such as:  experiences in jobs and school-related activities; experiences with some people taking leadership roles; instances of shared roles and divisions of labor; and, a certain “afterglow” or good feeling of being connected with others.

The point of this exercise is for learners to begin to associate with others in the group and feel your support for their efforts. 

5.
Agenda Review  

Begin with a review of the session’s agenda, which the learners have in their Orientation notebooks (example provided on page 154).  Indicate that there is a parallel between the structure of this session and the organization of most of the classes.  Each time learners attend the program, the session will be organized to reach particular goals just as people go to work to accomplish particular goals. 

You should have a copy of this Orientation Session Agenda in the notebook in front of you. (Hold up to show and at the same time display on the overhead). Let’s look through it so you know what the next couple of hours hold for you.  Feel free to write any notes or questions that you would like to remember. 

This agenda will help us organize our time and give you a quick picture of what’s ahead.  You can see the topics and the amount of time planned for a topic.  We have already completed the first couple of topics.  I’ll preview the upcoming topics.  Please stop me when you have a question.  (Questions that cannot be answered quickly should be written on the board with the assurance that you will return to them.  Try to answer questions at the end of a section of the agenda, as opposed to saving them for the end of the class.)

Writing a book, fixing a roof, baking a loaf of bread, sailing a ship, or getting a great job all have at least two things in common.  They all take work and you must have a clear goal.  Likewise, to succeed in adult education you have to work hard and have a goal.  Goal setting is an important part of the process and for some, possibly a difficult task.  We’ll work on it together.

Under #5, Program Description, you will learn a bit more about the adult education program and the staff.  We don’t have a lot of secrets to share, rather just some brief information.  We will also describe the structure of the program. 

The next topic called “Roadblocks and Strategies for Success” is intended to help us figure out how we can reach our goals.  I imagine that you likely have some good stories of how you started out to do one thing, but wound up doing something very different. 

We assume that you chose our program because you wanted an opportunity to work on your goals.  Under the next agenda topic, #7 “Description of Instruction,” I will describe how we provide instruction to help you reach your goals.  The important point is that you begin to get a sense that any formula for success includes the critical ingredient called “self-direction.”

When you stop to think about it for a minute, you realize that each of us has a unique set of skills, a variety of previous learning experiences, different goals, and so on.  Some of those differences are due to age and other differences are due to our differences in abilities.  For you to be successful, we want to match the uniqueness of you with the right instructional approaches.  So under #8 “Learning Preferences,” we are going to begin to look carefully at how you can take the best advantage of what our adult education program has to offer.  That task will take quite a bit of time and actually is part of what we’ll be doing every time you attend.

Do you see the topic “Legal Issues?”  Part of planning your success is understanding that some of you might have the benefits of special protections offered by federal and state laws for persons with a disability.  We will quickly review that information with you as a group; anyone who wants to talk more about it may do so privately later on.

On the topic of “Description of Assessment Options,” I will describe the role of the test information that we collect and how that information can be very valuable to you.  You will like these tests if you are one of those people who like to learn more about themselves and who are willing to take some risks. 

The last topic is moving on to the first part of your assessments.  After that, you will be ready for whatever else you had planned. 

It looks like a lot, but it will move quickly.

What questions do you have now?

6.
Goal Setting
This topic concerns reviewing goals for attending adult education.  A list of possible goals is provided and serves as a basis of discussion.  In the exercise the distinction is made between a long-term goal and the short-term goals that are involved. 

Remind the learners that they have the option to change their goals later. 

Let’s turn our attention to the Goal Setting agenda topic.  We have planned a number of activities today.  These activities were specifically chosen with your future employment and education in mind. 

What do you think employers look for in hiring new employees? (Elicit responses.  You can record the list and use it as a basis for discussion during this class session.  The list they generate can be used in discussing the following important characteristics: getting to work consistently and getting along.)

Employers have told us that the number-one thing they are looking for in employees is that they show up for work.  (Offer an example of a company’s 3-week training program where employers stressed that coming to work every day is important.  The 3-week training session was used as a test to see who would consistently show up.  If trainees couldn’t make it to the training sessions every day for three weeks, they wouldn’t get hired.)

Another important skill to employers is the ability to get along with others.  Few employees work independently of others.  Therefore, this orientation will have some group activities to help you become more comfortable working with others and, hopefully, to get you started on your future success on the GED or other goals, and ultimately in further schooling and on the job.  All of our activities have been carefully designed with your future success in mind.
I am passing out a two-page sheet (Goal Setting) concerning goals, your career goals, and goals for attending our program.  We will read down the list together and can discuss any you are not sure about. 

In Part 1, we want to take a longer look at what you would like to do.  That’s why we call it career goals.  We don’t suppose that you want to always stay in school.  So, what do you dream you will do a year from now, in 5 years, and in 10 to 20 years?  Please write a line or two about your future plans.

Ask what questions they have.  What questions do you have now?

When their questions are answered, proceed. 

In Part 2, our focus is on the goals that are important to you in reaching your career goals.  We will go through this list.  Feel free to ask a question about any goal that isn’t clear to you.

After we read a goal, circle its letter if it is a goal for you right now.  You might think these are all good goals to have, and that is true.  But only circle the ones you most want to work on first.  

By choosing only a few, we will know which ones you need the most help with; those would be the ones you need help with first or that you don’t think you do well yet.  

By all means let us know any of your goals that do not appear on this list.

Read down the list and discuss each one to be sure it is clear.  Allow the learners time to review and complete the list.  Elicit some examples of goals and how the learners believe that meeting the goal will help them.  


Some of the responses may be sketchy or very broad.  Such goals may be difficult to work into a course of study.  When the learners meet with individual staff members to develop their prescriptive plan, they can also work on identifying more specific goals.

7.
Program Description
This topic is included so learners will have a sense of other options available in the program.  Have the overhead transparency Lifelong Learning Model for Adults ready.

Let’s move on to agenda topic #5, labeled “Program Description.”  The goal of this agenda item is to give an overall view or “big picture” description of the program.  Learners attend our program for a variety of reasons and with different goals. Those individual differences mean that no single goal or instructional method is right for all of you.  Our adult education program offers instructional options that are incorporated into your Adult Learning Plan. 

Let me tell you a little about our adult education program.  What you need to know is that we have focused our efforts on two specific outcomes for all learners in our program.  If these two outcomes are not of interest to you, our program may not be a good match for you.  Our efforts are focused on first, increasing the success that you have as you participate in the community and, second, as you work in or toward employment. 

Find the page in your binder with the Life-Long Learning Model for Adults.  (Display overhead)  The page looks like the display you see here.  Beginning at the left side of the page and working across, you see that there are a number of different approaches to reaching the goal of job and community participation.  Our program can provide an important entry for you into many other educational or employment options:  vocational school, community colleges, colleges or universities.

What we did...

We believe that learners should visually see a connection between the adult education program and the vocational technical school on whose site adult education is offered.  This connection was made by showing some of the courses available at KAW Area Technical College (KATS).  Display the overhead of the courses and tuition at KATS.

Are any of these programs of interest to you?  (Pause.)  This listing includes some of the offerings at our technical school; you might want to learn more about them.  Please notice that there are tuition charges for these courses as well as time requirements for completion.  What do you know about the instruction or courses in the program?

Lead a brief discussion about the program, the courses of study, the adult learners who attend, and whatever else you consider important.

These options are available through the technical school.  We can help you learn more about them if you are interested.
You may want to spend a bit more time on different component boxes of the model.  You might consider including a couple of points.  First, each person can follow a number of different paths in working toward the goals.  Also, more paths could be added to show that people return to vocational-technical school, community college, and college settings even after they graduate, obtain jobs, or complete courses.

8.
Roadblocks

This topic is included to help learners consider the challenges they confront in reaching their goals.  As roadblocks are identified, a strategy is also considered that might help them.  An important outcome is for the learners to realize that more than one solution strategy is helpful and may be necessary.

Let’s move on to the next topic on the agenda. We are going to help you to accomplish the goals you have just identified.  I have described some of the offerings from our program that can help you reach your goals. 

Stop and consider that a number of people sign up for classes or testing and never show up.  Some of those people even pay $68.00 for testing and don’t show up.  What did you do differently today than those people who didn’t show up?

(Elicit some answers from the learners and then offer a summary that suggests that they were able to deal with the problems or roadblocks that others did not.  This discussion can be very brief but emphasize that they met their goal of attending.)

Point out the pages in the learner notebook that cover the roadblocks.

Tell me one of your goals.  (Pause.)  

What we did...

We recognized that child care obligations were a roadblock for many adult learners.  To help program participants see that we understood that real roadblocks existed for them, we first recognized a roadblock and then provided information about a possible solution.

For many persons with young children we know that a child’s illness can be a reason for missing classes here.  I want you to know that you have an alternative so that your child’s sickness is not a roadblock. 

Record the goal on the board or overhead transparency.

What are some of the problems that might prevent you from meeting these goals?  We need to know what those problems, or roadblocks, might be, so we can help you plan to overcome them.  Some might be other obligations competing for your time, or attitudes you or others hold about your chances for success.

Let’s take a minute to review the successes that some of you told us you have had.  (You might review the list generated during #2, “Selling the program.”)  The reason you were successful was due to something you did or someone did to help you.  Anything done right could have been done wrong; so, it took effort to make these successes. 

(Display overhead of Roadblocks to Success.)  Now, if you look at the overhead, I have put up a list of “roadblocks” that other learners have described to us in the past.  I will add the ones you have mentioned. 

Who can suggest how to beat the first roadblock?

Read first roadblock on the list (“I don’t know anyone in the class”).  You might discover that others in the room have faced similar roadblocks and know a way around them.

What we did...

We recognized that child care obligations were a roadblock for many adult learners.  To help program participants see that we understood that real roadblocks existed for them, we first recognized a roadblock and then provided information about a possible solution.

For many persons with young children we know that a child’s illness can be a reason for missing classes here.  I want you to know that you have an alternative so that your child’s sickness is not a roadblock. 

Let’s look at other potential roadblocks and some solutions.

Lead a discussion about how members of the adult learning group and information from other resources can help us.  You might also split the group into small groups of 3 or 4 persons and get them involved in generating solutions for the roadblocks.  Each small group could work on 4 or 5 roadblocks on the list or even generate some of their own roadblocks.  Depending on time you can continue a dialog about roadblocks and solutions. 

What are two alternative solutions to this (choose one) roadblock?  When this roadblock occurred, what did you do?

Discuss “losing interest” as a roadblock.  Loss of interest is natural, occurs for most everyone, and the best solution is not to quit, but to work even harder and seek more assistance.

9.
Description of Instruction

For this agenda item, instructional options are described to the learners.  The goal is to make them aware of the numerous learning situations that can be helpful to them in reaching their goals.


Adult learners attend the program for a variety of reasons and with different needs in order to be successful.  Individual differences mean that no “one-size-fits-all” instruction is appropriate for all.  Effective instruction means that learners may need a variety of instructional options depending on their skill, level of content knowledge, goals, and instructional preferences.  Thus, the program offers instructional options that are incorporated into each person’s Adult Learning Plan.  As learners plan their Adult Learning Plans, they make numerous choices. 

Optional Activity

Rather than displaying a list of potential roadblocks to participation and attendance, you could elicit possibilities from participants.  The list might begin by including those things that almost kept the participants from getting to today’s class. 

You could follow up with things that would potentially keep them away tomorrow.

Don’t stop with just the barriers.  In the discussion, link solutions to the barriers and the need for goals.  Goals are not reached if all those influences outside us are given too much attention. 

Hand each learner the page labeled Differences in Instructional Approaches. 

As I suggested, we offer a variety of learning options.  You are welcome to pick from among the options the formats that will be most useful to you.  And, you can select more than one option, depending on your personal learning needs.  Let’s look at what the learning options are.

Use this handout to review with me.  (Hold up the page or display the overhead labeled Differences in Instructional Approaches.)  The text below gives you additional information to what is outlined on the handout.  You might discuss the options in a question and answer format with such questions as:  

•
Has anyone completed a course through the mail?  Which of these instructional approaches would be like a correspondence/mail course?

•
Who likes studying in a small group or with just one other person?  Which approach would be like that?

•
Who has taken a study skills class?  Have you read about ways to improve your memory or to speed up your reading rate?  Which of these approaches would match that 
description?

Independent Study:

Independent Study means learners work at an individualized pace with work designed especially for them.  That is learners work alone as opposed to working in a group.  The instructor helps by recommending instructional materials suitable for the particular learner and provides the minimum instruction needed.

Independent study is for self-directed learners.  In an individual approach, learners have a major responsibility in directing their own learning activities and maintaining motivation. 

Class Approach:


Classes are designed to provide instruction in 
particular content areas like reading and writing, math word problems, and science.  (Describe classes).

Part of the class content includes opportunities for instruction and practice in methods that will improve the adult learners’ achievement.  Learners choose which strategies are important to them or what they want to invest effort in learning.  The research shows that these classes can be very effective, but learners have to make the commitment to learn them.  In the small group, learners, for example, are taught a strategy for improved reading comprehension, paragraph and theme writing, test taking, or self-competency.  Learners may participate in as few or as many strategy classes as they desire.  They should, however, take one class at a time. 

These class options are not meant to be mutually exclusive choices.  Notice that the content and strategy classes require a commitment to attend and participate.  You 

What we did...
Classes were repeated with different instructors at staggered intervals.  The classes were approximately nine weeks in length.  Maximum class sizes were at 9 to 12 learners to ensure appropriate support for their efforts.

What we did...

In the project, we experimented with a number of different grouping and instructional options for learners.  At one point we had five instructional options.  These five options are included in the materials, Component Materials and Nonconsumables, as a basis for discussion among staff on how to best meet learners’ goals.  Selecting among these options involves more than just considering the financial and staffing resources available.  Staff members have to be committed to making the options viable for their learners. 

From our experience we believe that the self-directed approach is often the worst option for persons with learning disabilities.  Many principles of good instruction must be followed for effective learning to occur among those learners who have a long history of repeated academic difficulties.  Principles of good instruction do not come into play in the isolation that typifies self-directed learning.  We emphasize that an instructor’s lessons, monitoring, and feedback are very critical for academic success among learners with disabilities.

10.
Learning Preferences - How Do You Learn Best?
In this agenda item you will work with the learners on helping them think about how they best learn and get the most enjoyment from learning.  Explore both parts of that concept:  learning best and enjoying learning. 


This activity is important because the concepts of the “active learner” and the “self-directed” learner are implicit in the materials.  Learning does not happen to people; the learners direct their learning.  By discussing learning preferences, learning differences become more apparent and learners have an opportunity to begin discovering means by which they can learn better and demonstrate what they have learned.  Instructors need to remember that these learning preferences are not static over time or over particular content areas.  Monitoring learner outcomes cues instructors about strategies that can improve learning and performance.  Also, identifying learning preferences is not the same thing as dictating teaching practices.  The teacher must contribute expertise to help the learners apply the best option in all teaching and learning activities.

Just as you benefit from the different instructional options of working individually, working in small groups, or working to use learning strategies, you differ in how you learn.  Understanding these differences is important to making the best use of your time and also enjoying learning.  I know that the way I most enjoy studying might not always be the best way to do it or the best way for me to learn.  For example, I enjoy listening to the radio as I study, but when something is difficult for me to learn, even soft music distracts me and I know that I need to turn off the radio and just study.  Another example is, I know that if I need to learn a list of information like a list of names or dates or events, I learn them better if I organize them by making a visual image or a mnemonic.

The following questions can be used to initiate a discussion among learners about learning differences.  Use the questions that work best for you.

•
Is everyone equally skilled for every job? 

•
Do some of us make better teachers, pilots, cooks, salespersons, mechanics, nurses, dishwashers, janitors, and computer specialists than others?

•
Some of the differences might be due to interest, but what are reasons for some of the other differences? 

•
Do we all learn the same way? 

•
Can you learn with the TV or radio playing?

•
Do you know something after reading it once?  Or do you need to read and review it several times?

•
Do you like to have someone quiz you about material you have studied?

Each learner is given a copy of the Learning Preferences Worksheet. Complete the four topics on this worksheet together. 

____1. Helpful activities

____2. Learning materials

____3. Grouping preferences

____4. Testing preferences

Let’s go through the first topic concerning learning activities.  Do you see that section of the page?

Look through the list of 10 activities.  

Put a plus sign in front of your two best ways to learn something. 

If you want to add an activity, write it in the space labeled “Other”.  Any questions?

Use the opportunity to ask about similarities and differences among the learners.  Then ask them to complete the remaining sections of the worksheet. 

Differences in what we know and how we learn means that you might work best in different groups sometimes.  Groups may be very small with only two people working together.  Other times 5, 7, or even 12 of you might work together.  Grouping can sometimes minimize the time required for studying since people in the group can share the workload. 


Our job as educators is to help you to learn in the ways that are best for you.  If we know your preferences, that will help us better understand how to help you.  And, if you think about your preferences, you become more aware of how you learn.

11.
Legal Issues - Your Rights and Our Responsibilities
The next topic concerns the legal protections of individuals with disabilities and those who have been treated as if they had a disability.  Distribute copies of the Legal Rights and Responsibilities Resource Sheet if copies are not included in the individual binders.

Some of you may want to complete the GED exams and others are most interested in getting jobs.  Anyone planning on getting a GED? Getting a job?

Did you know that sometimes you can have special accommodations to complete the exams, like extended time or testing in a separate room? 

Individuals with disabilities have special legal protections including the right to certain accommodations at work, in instruction and in testing.  These are available to all persons with legally protected disabilities, such as blindness or deafness, certain physical disabilities or learning disabilities.

An accommodation is a way to be sure that a person with a disability gets a fair chance to succeed.

We will quickly review rights for persons with disabilities because these rights may apply to some of you.  Some of your rights in this program are designated by federal law. Those rights are included on this page. 

(Display the overhead.)  Review the rights with them and then the responsibilities. 

Most important among your responsibilities is that you let us know if you have a disability and believe that you would benefit from any accommodations. Of course at work, you would decide if you want to share disability information with your employer.

If you are entitled to an accommodation, we want to know that as soon as possible so we can plan that accommodation for your assessments, your instruction, and for your GED exam if you want an accommodation then. 

Look at your copy of the Enrollment Form.  On the reverse side is this section about Participant Description. 

I am going to read the text in the box just to be sure that we all have a chance to think about it and that you have a chance to ask your questions.  Read the text aloud and answer any questions.  Work through the remainder of the form. 

I want to collect that form from you and save it until you meet with one of us to go over your test results and write your Adult Learning Plan.

12.
Review of Program Policies

This topic is included so that some of the program’s expectations can be reviewed.  Display the overhead copy of the policies and ask the learners to follow along with the copy in the notebook. 


All of you have at least one responsibility.  Learning requires your commitment to attendance, thoughtful attention, and 
purposeful effort.  Without that commitment you may not want to attend this program right now.  Because we believe attendance to be such an important part of your success, I’d like to review our attendance and participation policies. 


We work hard to keep the atmosphere here as informal as possible.  On the other hand, we want to be certain that this atmosphere is suitable for attentive, non-disruptive work for everyone who is attending.  


Here is our summary of policies covering everything from parking spaces to attendance.  Let’s do a quick review.  


One important policy is that you remember to sign in when you arrive and sign out 
when you leave.  That’s our only way of tracking attendance. 

The review of the policies is important so that everyone understands the rules and, thus, can be treated in an equitable manner.  Having the instructor and learner sign a statement of the policies that have been reviewed helps ensure that the review does occur and indicates that the policies are truly important

13.
Description of the Assessment Options

This topic allows you to show the enrollees the assessment instruments used to determine their functional educational level.  The Comprehensive Adult Student Assessment System (CASAS) Employability Competency System (ECS)  or Work and Life Skills (WLS) forms are shown to the enrollees and the sequence is explained.  More details for this step are included in the Assessment Component.

What we did...
The initial testing was completed at the end of the orientation class.  The result of the CASAS Appraisal in Reading and Math would indicate which level of the placement test should be administered.  This sequence had both good and negative consequences.  On the plus side, the sequence was very efficient.  The learners were ready then to complete the placement test and plan their instruction.  On the negative side, some learners feel very intimidated about testing, especially in a group setting. 

Our practice was to listen and observe carefully the reactions of the learners as the testing was discussed.  You may include an option for persons to do the testing later.  Recognize out loud with the learners that testing is not fun, may be frightening, but that both you and the learner will benefit from the results.  The best benefit is that you can help the learner select the right level of test difficulty.

14.
Administer Assessment


When learners have completed the Orientation Component, most of them will complete an appraisal and then the Assessment Component.  Some learners may choose to schedule for the GED Official Practice Test or the GED itself. 

Next Steps for Staff

1.
Prepare Learner Folders
All learners need folders for maintaining their records and assignments.  The materials regarding learner enrollment are included in a folder and placed with the folders of other learners who are scheduled.  The Enrollment Form is kept by the clerical staff so that personal information such as address and phone numbers are not available for other learners to see. 

2.
Review and Complete Release of Information Forms

These forms should also be reviewed in planning the placement test assessments.

3.
Check Learner Orientation Forms

If orientation forms are complete, they should be combined with the Enrollment Form and prepared for data entry.  Completed forms are included in the learners’ folders. 

4.
Complete Record Search

Learners may have indicated on the Enrollment Form that they have previously completed portions of the GED exams.  This step is for the program staff to do the search for previous test scores on the GED.  These scores are useful in helping learners plan their preparation, if passing the GED is their goal.  Scores from completed portions of the GED should be recorded on the Enrollment Form. 

5.
Return Learner Roster and Enrollment Forms

The roster of expected learners is returned to the secretary.  Check that the names of all the learners are included on the roster and that those attending are marked (e.g., highlighted). 

The Enrollment Form contains confidential information that needs to be stored separately in a secure location.  Thus, these forms are kept in the records in the office and not as part of the learners’ work folders. 

Consumables


Enrollment Form

Goal Setting


Learning Preferences Worksheet
These consumable forms are available for your program to use and reproduce in the “Duplication Packet” of The Planner.  Also included is a CDD (labeled “Consumable CD”) that contains the consumables in Microsoft Word format, so that you may easily alter and print your own versions.

Adult Learning Center Enrollment Form
Name: __________________________________________________________


Last




First




MI

Educational History and Program Information

Age: _________


The last grade I finished in school was
_______________


The last school I attended was
___________________________________________

___Yes
___ No
I am currently enrolled in high school.

___Yes ___ No
I graduated from high school.

___Yes
___ No
I have attended this adult education program before.

___Yes
___ No
I have attended another adult education program before.

___Yes
___ No
I passed the GED exam.

___Yes
___ No
I took the GED exam but did not pass.


Date_________________
Location__________________________________________________

___Yes
___ No
I was referred by an agency.  ________________________________________________







Name of Agency

Check all that apply to you.

___  I was in special education in school.

___  I have a disability.  Specify:  _________________________________________________________
How can we help you?
(Please check all that apply.)

___Yes
___ No
1) I want to take a practice GED.

___Yes
___ No
2) I want classes to improve my skills in reading, writing, math, pre-employment, 


     and life skills.

___Yes
___ No
3) I speak a foreign language and want to learn English.  The class is English as 


     a Second Language (ESL).

___Yes
___ No
4) I plan to enroll at KAW Area Technical School.

___Yes
___ No
5) I took an exam at KAW Area Technical School.

If yes, I need to improve my scores in:   ____Reading ____Math ____English Language

Date:_______________

ADULT LEARNING CENTER INFORMATION CARD
Name __________________________________________________________


Last




First




MI
Home Address____________________________________________________
City______________________________State__________  Zip_____________

Phone number_________________  2nd phone number____________________

E-mail address______________________________

Social Security Number (SSN) or Work ID ______________________________

Date of Birth ____________________
Age_______________

Male___
Female___
School District You Live In_____________________

Any medical problems we should know about?

________________________________________________________________

In an emergency whom do we call?

Name ________________________________Phone number_______________

=============================================================


To which group do you belong?

A _____American Indian/Alaskan

D _____Hispanic


B _____Asian/Pacific Islander

E _____White


C _____Black/African American

F _____Other _______________

Participant Description

Circle all of the numbers that apply to you.

1 Disabled adult


6
Adult in correctional facility

2 Adult in rural area

7
Other institutionalized adult

3 Adult in urban area

8
Employed adult

4 Immigrant adult


9
Unemployed adult

5 Homeless adult


10
Adult on public assistance







11
Limited English Proficiency
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Learning Preferences Worksheet

Directions:

Put + (plus) by the two you learn from the BEST for
each section (1-4)

1. Activities I learn best from are:

_ Reading _ Making Oral Reports
__ Listening Completing Worksheets

__ Taking Notes Completing Study Guides

_~ Warching — Writing Reports

__ Discussing 7 (Other

2. Marerials I use to learn are:

Flash Cards _ Films or Videos

__ Dictionary _ Typewriter
__ Caleulator _ Charts
__ Computer Garnes
__ Tape Recorder 7 (Other,

3. Groups in which I learn best are:

__ Large Group _ Teacher Tutor
__ Small Group _ Independent
_Z Peer Tutor 7 (Other,

4. Tests that I do best on are:
_ Short Answer Oral

__ Marching __ Open Book




Nonconsumables


Orientation Class Agenda (Instructor version) 


Orientation Class Agenda (Learner version)


Resource Sheet:  Life-long Learning Model for Adults

Overhead:  Life-long Learning Model for Adults


Overhead:  Roadblocks to Success

Resource Sheet:  Differences in Instructional Approaches


Resource Sheet:  Legal Rights and Responsibilities 


Reference Sheet:  Community of Learners

· Reference Sheet:  ADA and 504 Implications for Individuals with Disabilities in Adult Education

Orientation Class Agenda

(Instructor Version)
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Orientation Class Agenda

(Learner Version)
[image: image5.png]Adult Leaming Center
~ Orientation Session Agenda -

Topic
1. Complete Enrollment Form

2. Welcome
3. ReviewAgends  : Plans for the next couple of hours

4. GoslSetting : Making your goals
1) Lesning eavioun seat
2) Employment
3) Community setting
4) Sacial setting

5. Program Deseriprion _: What we dn and why
Description of Kaw Tech
Description of the ALC

6. Roadblacks and Strategies for Success
Roadblocks and speed buraps on the highway of life
Meeting our gasls

Description of Instruction  : How we teach
8. Learning Preferences  : How do you learn best?
9. Legallssues : Rights and responsibilities
10. Desuripliva uf e Assessmnent Op v

Test of Adult Basic Education (TAEE)
GED Official Practice Test

11. Test of Adult Basic Education Losatar

12. Good-bye, see you tamamow




[image: image6.png]LIFE-LONG LEARNING MODEL FOR ADULTS

R Edueanon,
Center

(Ortertation
and
Tidting





[image: image7.png]ROADBLOCKS TO SUCCESS

I don't know anyone in
the class.

I am going to have a baby.

It will take too long to
finish.

None of my friends are
going to school.

I won't have any time for
myself.

I need to get a job.
I can't pay for child care.

I don’t have time.

I am not smart encugh.
I am too embarrassed.

I am too old to learn.

I have too many family
problems.

Idon't like other
students who go here.

Ican't learn unless
somebody helps me.

My spouse/boy-friend/
girlfriend/parent or
guardian won't like it.

Idon't have
transportation.

I found ajob.
My car broke down.

Idon't need to learn
that stuff.

Idon't like school.
I have health problems.
My kids are sick.




[image: image8.png]DIFFERENCES IN INSTRUCTIONAL
APPROACHES

1. Independent Study

For the very Independent werker, sefl-directed approach
Works a own pace in one or more subjects

I an individual approach

Works alone

Usually nat in a group

Instructor recommends materials, and monitors progress
and assists In study

2 Class Approach

Is for students who want mare teacher-assisted study of
speclic areas

Provides instructicn in cortent areas like reading, sentence
wiriting, math word problems, ocial studies, science,
constmer math

Includes leaming strategies for improved reading
comprehension, paragraph andtheme writing, test taking,
and sefl-advocacy

I chsen by the student; can complete ane or more classes
Has avariety of class sizes

Has expectations on assignmerts, attendanos, break times,
and intemuptions




DIFFERENCES IN INSTRUCTIONAL APPROACHES
Self-Directed Approach

•
For the very independent worker

•
Work at own pace

•
Is an individual approach

•
Work alone

•
Usually not in a group

•
Instructor recommends materials

•
Instructor provides the minimum instruction needed

Tutorial Approach

•
Is for the student who wants to improve basic skills

•
Is useful for difficult topics

•
Is a short term approach

•
Is typically a temporary instructional method

•
Tutor provides the instructional help

Topic Class Approach
•
Helpful for studying specific skills or competencies

•
Provides instruction in content areas like reading, sentence writing, math word problems, social studies, science, consumer math

•
Includes both group and individual work

•
Useful to prepare for a content class or a strategy class

Content Class Approach

•
Is for students who want in-depth study of specific areas

•
Provides instruction in content areas like reading, sentence writing, math word problems, social studies, science, consumer math

•
Is three to four weeks in length

•
Is repeated with different instructors at staggered intervals

•
Has small class size

Strategy Class Approach
•
Is for students who want to learn specific strategies to improve their academic skills

•
Is a group approach; in a small group
•
Has instruction and practice

•
Is chosen by the student; can complete one or more classes

•
Has strategies for improved reading comprehension, paragraph and theme writing, test taking, and self-advocacy

Resource Sheet:  Legal Rights and Responsibilities for Persons with Disabilities

We are committed to meeting the requirements of the Americans with Disabilities Act and Section 504 of the Rehabilitation Act.  As part of our commitment we want 

RIGHTS
•
Some free adult education services

•
Staff meets needs of students with a disability 

•
No discrimination

•
Use of barrier-free facilities

•
Evaluation for appropriate placement

•
Academic accommodations, modifications, or auxiliary aids during learning and tests

RESPONSIBILITIES

•
Self-identify as having a disability (your choice)

•
Request services (your choice)

•
Document your disability through testing and assessment reports by such professionals as a physician, educational counselor, psychologist, special education teacher, or rehab counselor

ACCOMMODATIONS
Some of these accommodations may be appropriate for you

•
Class and test settings free from interruptions and distractions

•
Extra time for testing and learning

•
Aids for students with impaired sensory, manual, or speaking skills, to be used in the school environment 

Examples:

Hearing Disability
~written instructions/information

~oral or sign language interpreters

~Assistive Listening Devices (ALD)

Visual Disability
~readers

~taped text

~large print text

~Braille text

~tape recording, typing, or dictating test answers

Manual/Physical 

Disability
~note-takers

~adapted classroom equipment

~architectural accessibility

Learning Disability
~note-takers

~repeated instructions/directions

Reference Sheet: Community of Learners (COL)
Why a Learning Community?

The most successful classrooms may be those in which teachers succeed in creating commonly shared goals and individuals cooperate in ensuring each person’s success in achieving them.





(J. I. Goodlad, A Place Called School1 )
The academic diversity present in adult education today presents a challenge to all teachers.  It may be helpful to think about the problem of planning and teaching to accommodate all learners in a new way, possibly developing a new paradigm for teaching and learning.  Academic diversity may present more of a challenge than an individual teacher can manage or hope to manage alone.  

Thinking about teaching and learning in terms of building a Learning Community may provide the new paradigm and help teachers think about teaching and learning in new ways to address the needs of all learners. 

But what is a learning community?  Community can mean different things to different people. Each teacher and the adult learners attending a program need to come up with their own ideas about what their community is to look like. Creating a learning community requires a great deal of effort up front and an on-going effort to maintain.  However, if creating community helps get everyone involved in learning, the effort may be worthwhile. 

In a community, members help each other and share in the work of the community as well as doing their own individual work.  Creating a learning community may be a way to involve the whole class — the whole community — in addressing the learning needs of all individuals in academically diverse classes.  
Engaging reluctant or discouraged learners is a problem identified by teachers as a particular obstacle to planning and teaching in secondary classrooms.2  Teachers are also challenged by the wide range of diversity they encounter in the skills, knowledge, and abilities of learners in their classrooms.  Researchers have found that secondary students at risk for school failure are often bored with school, tend to give up when they do not understand what is going on in class, and often believe their teachers do not care about them.3  These characteristics are also common to learners in adult education programs.

Working toward creating a learning community in classrooms may be a way to address the problems of engaging all learners.  Recent research has suggested that learning and motivation may be stimulated and enhanced when learners are given “voice and perceived empowerment as knowers within a community of learners....”4   However, to create community in a classroom it is important that teachers: 

•
recognize that not all learners learn the same way

•

recognize that not all learners bring the same learning experiences into the classroom.

•
recognize and accept the importance of teaching learners how to learn 

Establishing a learning community in a classroom and listening to the diversity of learners’ voices can be a way for teachers and adult education participants to bridge the gap between them when they do not share the same background and life experiences.  Establishing a way to communicate with individual learners in a way that permits regular and effective dialogue between learners and teacher can help teachers be aware of learning problems that may discourage participants so much that they may disengage from the work of the course.

Creating a learning community begins as teachers plan for instruction that is examined, organized, and explicit.  “Examined” means that teachers have thought carefully about what a course should cover, what it is that enrollees really need to know.  It also means that teachers need to have a clear idea about the instructional goals they have and they need to share these goals with learners.  Is there, as Garth Boomer describes it, “a shared understanding between teachers and students of what is going on, what needs to be done and how it will be done?”5 Some learners, especially those with learning difficulties as well as others who have been at risk for school failure, often do not see the big picture.  For them, a course or class may appear to consist only of separate and isolated bits of information with little connection.  Learning under these circumstances becomes very difficult.

  “Organized” and “explicit” instruction means that teachers have thought about ways to structure the content of a course so that it is accessible to learners.  One way to organize content for instruction is to make a course map.  A course map, like an outline, lays out the major topics in a course.  But, unlike an outline, a map can show clearly the relationships between the topics in a course, giving a better “big picture” of what it is learners need to learn.  A course map may serve as a “road map” for learners too, showing them where they have been and where they are going in their learning.  

The work of building community continues with establishing principles that represent shared ideas about how the community will work together to achieve their goals and how community members will relate to one another to assure that everyone is involved.  To determine learner attitudes about what is important or meaningful to them in their interactions with others, teachers can use learner surveys or class meetings or both.  Learners and teachers could brainstorm about what they value in learning and what they value in being part of a community.  Ideas generated this way can help teachers and learners construct the “principles” for their learning community.

A community is also shaped by its rituals or the things it does every day.  Rituals are important not only because they help learners know what to expect but also because they can be ways to involve everyone in the work of the community.  Some learners in our schools today “don’t see a connection between their efforts and school success, don’t know what it is they need to practice, can’t imagine themselves ever being “academic,” and have never seen “academics” played.”6 To engage these learners may require very structured and explicit instruction.  This does not mean teachers “telling” learners what they need to know; rather it means teachers sharing with learners the rituals of the community, or the familiar ways community members, including teachers, will organize, understand and remember information.  Such rituals should occur regularly, everyone should understand how to participate in them, and everyone should value them and want to maintain them.

Teachers who create environments responsive to enrollees’ learning problems and where teachers and students interact often “are more successful with marginal students because they know more about student lives and backgrounds, are better able to draw on their students’ experiences to bridge the gap between the known and unknown, and are even more likely to understand what knowledge must be made explicit for students.”7   

Creating a learning community and building understanding and trust between teacher and students and between student and student can create an environment where, through the establishment of explicit goals, principles, and rituals in the classroom, all participants are engaged in learning.

For more detailed information on creating a learning community in your program, we recommend the following resources:


•
Lenz, B. K. & Kissam, B. (1996).  Creating a Classroom Learning Community.  In Lenz, B.K. (Ed.), Pedagogies for Diversity in Secondary Schools.  Lawrence, KS:  Center for Research on Learning.


•
Sergiovanni, T.J. (1994). Building Community in Schools.  San Francisco: 
Jossey-Bass.

1   Goodlad, J.I. (1984).  A place called school.  New York:  McGraw Hill, p. 108.
2    Lenz, B.K., Kissam, B., Bulgren, J., Melvin, J., & Roth, J. (1992).  Obstacles to teaching in the face of academic diversity:  Implications for planning for students with disabilities.  (Res. Rep. No. 70).  Lawrence, KS: University of Kansas.  Center for Research on Learning.
3   Schlosser, L.K. (1992).  Teacher distance and student disengagement: School lives on the margin.  Journal of Teacher Education, 43(2), 128-140, and Phelan, P., Davidson, A.L., & Cao, H.T. (1992).  Speaking up: Students’ perspectives on school.  Phi Delta Kappan, 73(9), 695-704.
4   Oldfather, P.& McLaughlin, H.J. (1993). Gaining and losing voice: A longitudinal study of students’ continuing impulse to learn across elementary and middle level contexts, Research in Middle Level Education, 17,  p. 3.
5   Boomer, G., Lester, N., Onore, C., & Cook, J. (Eds.).  (1992).  Negotiating the curriculum: Educating for the 21st century.  London:  The Falmer Press, p. 288.
6   Meier, D. (1995).  The power of their ideas.  Boston:  Beacon Press, p. 164.
7   Schlosser, Ibid., p. 138).
Reference Sheet: Americans with Disabilities Act and Section 504:  Implications for Individuals with Disabilities in Adult Education

The ADA applies to all individuals in the U.S. who have a disability.  The ADA and section 504 make it against the law to stop a qualified person with a disability from getting a job, participating in educational activities or accessing settings. 

A person is considered disabled if that person (a) has a physical or mental impairment that substantially limits one or more of the major life activities of the individual; (b) has a record of such impairment; or (c) is regarded as having such an impairment.  (Section 3 (2)) 

Impairment is “any mental or psychological disorder such as mental retardation, organic brain syndrome, emotional or mental illness and specific learning disabilities.” (See 29 CFR 1630.2h) 

Major life activities include walking, seeing, breathing, working, and learning. 

Examples of disabilities include orthopedic, visual, speech and hearing impairments, cerebral palsy, epilepsy, muscular dystrophy, multiple sclerosis, cancer, heart disease, diabetes, emotional illness, specific learning disabilities, and HIV disease. 

Programs must address access and accommodations for individuals with disabilities on an individual basis. 

The word “Accommodations” means “to adapt or adjust.”  Job or educational accommodations include changes in the way you complete tasks or work.  The changes may be in the time allowed when a task is completed, and how the task is completed (e.g., use a tape recorder to record your answers rather than write them).  Educators and employers are required to provide accommodations. 

Programmatic access means programs must provide alternative methods of accessibility if the environment limits access. 

The requirements of ADA are similar to those outlined in Section 504.  ADA is more comprehensive and applies to public and private institutions or businesses.  Section 504 applies to institutions receiving federal funds.  

Qualified person means that the person has the skills to do the work (as on a job) or to learn the material (as in a school).

Americans with Disabilities Act of 1990.  42 USC 1201 (1990).

Section 504.  Rehabilitation Act of 1973. 29 USC 794 as amended (1973).

Examples of Completed Forms

This Section includes the forms for this component that were completed by and for our fictional adult learner, Paul Mechinko.  These completed forms provide a model for the information you might gather.
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Learning Preferences Worksheet

Directions:

Put + (plus) by the two you learn from the BEST for
each section (1-4)

1. Activities I learn best from are:

_ Reading _ Making Oral Reports
__ Listening Completing Worksheets

__ Taking Notes Completing Study Guides

_~ Warching — Writing Reports

__ Discussing 7 (Other

2. Marerials I use to learn are:

Flash Cards _ Films or Videos

__ Dictionary _ Typewriter
__ Caleulator _ Charts
__ Computer Garnes
__ Tape Recorder 7 (Other,

3. Groups in which I learn best are:

__ Large Group _ Teacher Tutor
__ Small Group _ Independent
_Z Peer Tutor 7 (Other,

4. Tests that I do best on are:
_ Short Answer Oral

__ Marching __ Open Book
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This is important


Your answers here are voluntary and help us help you and protect your legal rights.  Do NOT answer any question that you object to answering.


If you have any questions, please ask.  The information you share is confidential.
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